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A Transactional Approach to Compecency-Based Training 



IntroductAon 

A 1 chough Che School Psychology Training Program at George Peabody 
College Is primarily oriented to training doctoral-level psychologists, 
all stjidenti entering with only a bachelor's degree are ajcpeac^d to take 
a master's degree enroute to tht doctorate* Typically, atudents take 
one and ane^half to two years to complete their master's level work 
here. Therefore, in thli statement of compecenciea we have thought In 
terms of our expectancies for people by the end of appros^lmataly two 
years of graduate training. For doctoral graduates , we would expect 
mare competence In most of the areas, particularly in the area of 
research, We also require a full^tlog academic year internihip for 
doctorate graduates* 

The School Psychology Training Program Is a specialty area focussing 

on schools within the broad Transactional*Ecologlcal Psychology Program , 

The Transactlonal-Ecologlcal Psychology (np) Progrwa of George 
Paabody College provides a new and unified approach to the graduate 
training in the areas traditionally called Clinical^ Conmunity, 
Counseling and School Psychology. Psychology students are enabled 
to plan indlviduallaed programs of academic md field eKperlenees* 
Eifiphasls Is placed upon training paychologists who will be able to 
work at various system levels (individual , small groupp and organi- 
nation), conduct researchj and who will be able to underfltand and 
intervene in productive ways to Increase and enhance capabilities 
of individuals, small groups and organisations. The TEP effort repre- 
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sents an attempt to develop skills In acientiflc inquiry and the 
application of transactional concepts regarding the behavior of human 
beings in natural settings. TransacCionalisrn is very broadly chought 
to be a system of Inquiry with behavior considered to be a transactional 
process between the '^environed organism'^ and the constantly changing prop- 
erties of natural settings. The Program focuses on application of 
transactional concepts acroas various behavioral settings of potential 
intervention, e.g., clinics, families, schools, and communities. Persons 
completing the program are thought of in terms of their competencies 
rather than their affiliation with the traditionally separata specialties 
of clinical, counseling or school psychology. Flexibility of program 
planning for students is enhanced, while collaboration among faculty and 
students In the different specialty areas is encouraged, 

The program is accredited by APA utider the category of Pragratss In 
Combined professional-Scientific Psychology. The TEP Program Is the first 
progrm accredited under the new designation and It Is characterized as 
"a unique combinatton of clinical^ counseling and school psychology.** The 
TEP Frograra Is funded Jointly by NIMI, Peabody College and the VA. 



The School Psychology Training Program at George Peabody College 
li dealgnad to develop psychologlsta who have sufficient flexibility to 
deal creatively with the constantly changing educational, social^ and 
personal needs of a conmunlcy and its schools. Our intention is to train 
pgychologlsts who will be reeponalve to problems tad concerns expressed 
by teachers, administrators, studentSj parents, and other comunlty people^ 
and who will be capable of bringing to bear on the solution of the pro- 
blems a range of psychological skills and knowledge. The emphasis is on 
working with others In such a My that not only are Imediately pressing 
problems dealt with, but also the people involved develop additional 
skills In coping with such problems. The progrm focuses heavlly-*-but 
not eKclusively---on training psychologists to work in a consultative 
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(bro&dly conceived), rathar than in a clinical fashion. Research exper- 
tise appropriate to field settings is effiphasiged* The Pfogram is funded by 
George Peabody College and the National Inscltuta of Mental Health, The 
Mfetropolican Schools of Nashville*Davidson County, Che Mur£,reaeboro City 
SchDolSj the Peabody Demonstration School^ the Peabody Child Study Center, 
the Inter*Universicy Counseling Center and other institutions in Che Inter- 
University Psychology Consortium provide field training sectings for our 
students^ and we help provide some needed servlcea to these settings. Some 
School Psycholpgy Training progrm activicles in Che Hecropolltan Schools 
are also coordinated with training programs In other disciplines from 
several local colleges and universities, 

A. Philoso]uhy 

School Psychology Training Program objectives and requirementfl are 
based on our -^^fcws about the nature of man and about schools as a primary 
social institution* Basic to this viewpoint is the notion that schools and 
society are in a constant state of change. While schools have the charge 
of preserving and transmitting the culture which is and has beenj there 
is an equal responsibility to prepare people for adaptation to the culture 
that will be. Inherent In this reaponslbillty is the necessity both that 
the existing ways be questioned and that a inquiring attitude be fostered* 
The school psychologist , as part of the school system^ can help the schools 
both to preserve that which Is useful and effective, and also to change 
and adapt as society changes. 

In the exercise of their basic responsibility, the schools are 
directly accouncable to the community, particularly to the community 
of parents. All too often, however, schools operate as though they are 
accountable only to educational experts instead of to the consumers, 
that la, the students, their parents, and other elements of the communicy, 
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We are co^itted Co training psychologists who will help foster appropriate 
relatibnahipa between school and conmunlty. 

We are committed to the view that every child is adaptable to the 
schools, if they can adapt to the child. This necessitates a flexible 
program and a creative staff* In their global charge of fostering 
huraan potentiality, the schools must be comltted to developing effective 
educational prograiiis for all people. 

Any child should not be viewed in isolation^ but in an ecological 
context J because Che child and his environment continuously interact 
so that each changes the other. Assessraent of all the elements of the 
ecology should be an intlcaate part of any intervention. Interventions 
should focus on changing the child's ecology, not Just trying to change 
the child himself. 

The school psychologist should be an intimate part of the system, 
identified with and committed to its preservation. As such, the position 
of the school as a major Institution will be strengthened^ A school 
psychologisc should function, not as an outside consultant who is "objective" 
or devoid of personal involvement, but as an integral element whose personal 
success or failure is intertwined with the success of failure of the 
system* 

This philosophical position is predicated on the belief in the 
dignity of the individual and recognition of the basic worth of all 
humans. The schools as a system, and the inter-related human elements 
of this system, have the capability of resolving conflicts. The school 
psychologist, in collaboration with others In the system, should be 
prepared to contribute energy and creativity to the recognition and 
dtftnltlon of problems and to the Implementation of needed change* 
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We are comitted to training psychologists for schooli who are 
ikllled in problem identification, who can work collaboratively with 
other professionals and with lay people, and who can develop system-level 
interventions for prevention of predictable problems* We recognise that 
direet clinical sarvice to Individual children is a major expectation for 
psychologists working In schools. Therefore, we expect graduates to be 
able to perfortii such clinical functions, and to be able to provide super- , 
vision fo^ thDse who will perform them. However, the development of the:.© 
skilis by trainees in a school psychology training program cannot be the 
major focus of training, if enhancement of positive growth and prevention 
of maladaptation are primary goals , 

Therefore^ our program focusses on training school psychologists 
who will continually explore alternative ways of attacking our social* 
educational problems. One strategy which seems necessary is the Idantifl- 
cation of problems before they reach crisis proportions so that preven- 
tive Intervention Is possible. Ecological and social system concepts 
help us Identify incidence and prevalence of maladaptatlon, as well as 
causal factors lying outside particular Individuals* Assessment of needs 
by collaborative involvement of school personnel, parents, and those com- 
munity agencies related to the needs of children, should lead to a more 
multlfaceted understanding of the nature and etiology (especially social, 
envlromental, and physical) of problems and needs. This body of infor- 
mation can then be used as a basis for collaborattve decisions about the 
apprppriate time and nature of necessary intervention* Given the adequate 
aasessffient of needs, of skills of persons available, of resources and 
interests of school personnel, parents imd children, the knowledge can be 
focused on the prevention of problems in the future, 
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B . General_ Progr^ Objecciyes 

The George Peabody College School Psychology Training prograin has 
the following general objectives which derive from the philosophy described 
above, and which are specified In detail in the subsequent cocapetency 
statements. 

1, The school psychologist should have knowledge of psycholo- 
glcal theory and be able to apply it in assessment and Intervention. 
Knowledge of developmental theory, learning theory, personality cheoryp 
social system theory, and group dynamics theory is emphaslged, 

2, The school psychologist should be able to view himian behavior 
in its ecological context , and carry out assessment and intervention at 
multiple system levels ( individual y group, schools coninunity) in an 
effort to foster educational &chievement and mental health* 

3, The school psychologist should be capable of designing, carrying 
out, and helping others design and carry out, research and evaluation of 
school programs. He/she should also be able to help others to understand 
the implications of psychological research for educational endeavors* 

4* The school psychologist should understand and respect the roles 
of others (both professional and nonprofessional) with whom he/she works, 
the nature of the school as a social system, and its inter-relatlonshlps 
with the coffTOunity- 

5p The school psychologist should have interpersonal and group 
facilitating skills which enable him/her to establish and work in pro- 
ductive relationships with people in the school and community- 

C. Specific Competencies 

The description of competencies which follows Is an attempt to 
reflect both the emphasis and strengths of the training program In school 
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psychology at George Peabody College for Teacherg, The competenaies have 
been stated at a level intended to be specific enough to have clear meaning, 
but not so detailed as to be unnecessarily inflexible or unwieldy in 
appl icacion. 

Included are all of the mlniinM competencies as set forth in the 
certification requirements in the area of school psychology adopted by 
the Tennessee State Board of Education in Novemberj 1973* Since certain 
modifications In forroat have been made to provide greater continuity 
within and between section, and sections have been inserted which reflect 
other areas of emphasis within our progr^, we have noted In parentheses 
the areas from the State coospetency require jenti that are subsumed within 
each of our sections. We conalder these minimal competencies for trainees 
after one and one-half to two years of training. Trainees working toward 
the Ph.D. wouldj of course^ be expected to exceed these requlrenients. 

Evidence of competence which we expect to require will consist of 
the following: 

1, Human Learning (Area One and Area Three ) 

2* Personality (Area Two and Area Three ) 

3, Group Process (Additional Area and Area Three ) 

^* Organizational Structure and Proceas (Additional Area, Area 
Three, Area Six 

5* Rasearch and Evaluation (Area Four )^ 

6 , Roles of Other Professlonala In the School and in the Com - 
munlcy (Area Five ) 

7 , Internship 

D, Evaluation of Competenctea 

In detarmlnlng wlualier an individual has saclafactorlly achieved a 

particular cotBpetency, the required nuunbtr of dem^infltrat Ion» of tliaf 

. t , ..^^jci^^ 4*, ,,^«»4t>4^/^ f*ijn nr mnTR flfinrnorlate ludges. 
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Appropriate Judges may Include knowladgefibla colleagues, cQllega faeulty, 
or sypervlflori on campua. Tha salf-evaluatlon of che Individual baing 
evaluated may also be conflldered , A file will be kept for each Cralnta 
in which, for each compaceney pasaed, there will be a brief deecrlpclon 
of Che exact nature of what the person did, as well ai signed itatements 
froa Che appropriate Judgea testifying to the adequacy with which the 
trainee deaonscraced the competency. These fllei will be examined by 
Che trainee and his/her advisor at least once per aemestar to detenaine 
progresa^ and to plan further learning activities to develop and deroon* 
strata other conipetenclea. This process will dove-tall nicely with the 
present advliory system in the Human Development Areas The School 
Psychology Coordinating CoMlttee will also review each trainee's file 
coward the end of each academic year as a further effort to help trainees 
assess their own competencies, and thus plan to develop and demonscrace 
those competencies chey lack which the Program feels are Important. 

The specific eondltloni under which a trainee may deoonatrate any 
given competency may yary. Within the progrm itself, competancles ean be 
developed and demonstrated In courses p in practical In individual research ^ 
In field-work situations, in teaching^ and in school psychoiogy-related 
work or volunteer aeclvitles* Soma trainees may be able to provide evi* 
dence of eompetency in certain areas when they enter the Program* Still 
other competencies may be demonstrated in the internship. In any casej 
cralnees will be encouraged to develop and demonstrace eo^ecencles as 
chey move through the Program as opposed to having a compreheslve 
eKamination upon completion of the Program. It will be the joint responsi- 
bility of the trainee, his/her advisor, and the Program Coordinating Com- 
mittee to deteraine at what point In time a trainee is ready to demonstrate 
any particular competency, 
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These procedures proyida, we fael^ for affactiva asiessment of the 
Crainee's compec ncies In areas vhich we consider important in this 
Program. AC the same time, they do not require each trainee to demon- 
strate a given competency under precisely the sme conditions^ thus 
perTaitcing recpgnitlon of varied prior experienceSs and varied training 
experiences within the Prograip* We further believe that these procedures 
will asaiac trainees in planning their programs of study, as well as in 
identifying ways in which the training within the Programs needs to be 
further strengthened. 

Since the School Psychology Specialty Area is included within the 
Transaccional Ecological Psychology Program (TOP), the TEP Comittees, 
e.g, ^ curriculum, policy, and admissions, play an important role in the 
over-all evaluation of the Specialty Area* Each of the TOP committees 
includes representatives from School Psychology, as well as from other 
specialty Areas, thus providing channels for continual communication 
among Specialty Areas. 

Within the School Psychology Specialty Areaj a Coordinating Committee 
composed of students and faculty members is responsible for evaluation 
of all aspects of the prograffl^ e.g # , practlca^ internships, and courses. 
The Coordinating Committee utl^ses feedback from many sources in evaluating 
the Program, These sources include continual feedback from stuc^ nts and 
faculty in the School Psychology Seminar, annual written feedback from 
graduate students, monthly written feedback from interns. Informal feedback 
from field supervisors, and annual written feedback frotn advisors* 
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Documencation and Certification Procedures 

Inipleroentation of the documentation and certification procedure 
includas several steps. As we thought of the competencies, we began to 
identify persons on our faculty who are appropriate for teaching and 
certifying specific competencies. As the faculty members were identified, 
their names were inserted Into a grid (see Table 1) . Down the left-hand 
marglnj areas of competencies are listed which parallel the areas of 
competencies as described In the state guidelines for certification of 
school psychologists* Column headings indicate specific competencies of 
theory and researchp assessment, intervention, and communication within 
each area. If a' person's name appears within one of the cells of the grid, 
chat person is considered appropriate for teaching and evaluating a particular 
competency* The arrows indicate that the same persons are to be indicated 
in the cells as the arrows direct. 

Out next step in the process of determining the implementation of the 
docimientatlon procedure was to identify field training or practicum settings 
in which persons might find experiences for acquisition of the various compe- 
tencies. We then asked the field supervisors in those settings to indicate 
Che kinds of experlencea that were available for students to acquire 
specific competencies. That information is contained in Tables 2-jS'. 

The next step, then, was to identify courses offered at Peabody 
College that would provide experiences for students to learn, acquire, and 
be certified In the various competencies. That information is contained in 
Table ^. 

perhaps It should be noted that one of the more important aspects of 
what has already been discussed is that there are multiple experiences 
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available through whteh students can learn about, aGqulra^ and be certified 
In •peclflc oofflpetencles* In our Judgmant it is very important to have a 
variety of maans available for competency acquis it ion in order to allow for 
Individual differences. 

ln-Trirl« 8 is presented a flow chart which Illustrates the necessary 
itepa in the procedure for evaluating and documenting ipecific competencies. 
As the flow chart indicates, the procedure starts with the student receive 
ing sotDe orientation to the evaluation and documentation process (including 
Tables 1^^ and accompanying eKplanation) , and ends in the certification, 
' final recording and filing of the student's official ;! tie. 

The series of formi labeled "Individual Competency Certification" will 
be used by an Individual student to planp evaluate, doci^ent, and certify 
specific competencies. A student, with the aid of a faculty member and/or 
field supervisor, will plan an experience that will enable the person to 
acquire the competency as defined at the top of each page. This plan will 
be outlined in a fair auount of detail with behavioral objectives to the 
extent that it is possible, and written in operational language that will 
lend itself to an appropriate evaluation procedure. The planned eKpert- 
ences should be mutually determined between the student and the faculty 
member. The setting that will be used for the learning experiences should 
be Indicated (Tables I through ^ used as references)* Other faculty and 
students in the program might be consulted as needed to detarmtne appro- 
priateness of persons and settings for acquiring a specific competency. 

At the completion of the proposed eKperience, a description and 
evaluation of the experiences In which the competency was learned and 
evaluated should appear under No* 2 on the reverse side of the Individual 
Competency Certification form. This statement will also be most accurate 
and comprehensive If mutually developed by the student and the faculty 
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member and/or suparvlsor. This description should Include, In some detail, 
the experlencei used for the acquisition of the competenGy, the proGedures 
used for the evaluation of the competency, and an Bvaluatlon of the degrse 
to which the competency was acquired. 

The next step In completion of the form is that of having the 
evaluators (a mlnlmuni of two) certify the competency. At that point , the 
student will be responsible to see that the Individual Competency Certifi- 
cation la placad in his/her official file in the TEP office, and that it be 
recorded on the Competency Suimary Sheet* 

The Competency SmrnSLTy Sheet (Tabled), as noted above, will be 
found in its official form in the student's file. When a competency is 
certified, as outlined above, it will be noted in the appropriate cell, and 
where the competency was acquired and * under whbt ' eondltiona, the names 
of persons who certified the competency, and the date that the competency 
was certified. 

Since many of the specific competencies under each area require more 
than one "demonstration of competency," it is conceivable that there may 
be many individual competency sheets accumulated before the total require- 
ment Is officially "signed-off" on the Competency Sumary Sheet* For 
eKample, the propoied competencies require two demonstrations of assessment 
of a problem given a specific learning theory* In this case, the student 
would probably submit two Individual competency sheets with one assessment 
demonstration detailed on each sheet. As is indicated on the Evaluation 
Proeedurea and DocOTentatlon Flow Chart, three copies of each Individual 
Competency Sheet and the sumary sheet will be filed appropriately for 
future reference, 
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Certification of Entry-Level Competencies 

It is expected that some students will enter the program with compe- 
cencies in some of the areas. It will be the responsibility of the atudent 
to initiate the certification of, and the documentation of tho^^e compe- 
tenciaa* It is proposed that a similar procedure be followed for this type 
of studant as is followed for a baglnnlng student with the use of the 
Individual Competency Certification forms. In this Instance, the student 
will outline the experiences that were used to acquire the competency ^ 
have a description written and evaluated with the person or persons who 
participated in the evaluation of that competency (at Peabody or in another 
setting) j and include certification by at lease one appropriate faculty 
member in our program. Filing of the apaeific competency would then 
follow in the student's official program file. 

Ac the present time we are planning a parallel procedure for the 
evaluation of credentials of persons from out*of-&tate who ask to be 
approved for certification in Tennessee, We might require, in addltionj 
that each Individual Competency Certification form have a notariEed signa- 
ture of the person from out-of-State who participated In the teaching of, 
and evaluation of the competency* It will then be the responsibility of 
our program to counter-sign that Individual competency certification if it 
is documented to our satisfaction. 

In all cases of certification and documencation of competencies , it 
should be stated that the program director will forward the recomendation 
for certification as a school psychologist in Tennessee to the designated 
certification officer at Peabody College, The certification officer will 
forward the reconmendation to the Teacher Certification Board of the State 
Department of Education If the appropriate and designated procedures have 
been followed. 
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Table 2 

Activi'U.ee V^ch Have O^urred in the 
East Pupil Persairtel SmrvLoBs Center Practician 









AssessmErtt 


Intervention 


COTiTamication 




B^iavioral Observation 
Systans toalyeis 
Leamirig Climate 


ClassrOTTi Qivirom^t 
Professional De\^l^iT»it 


Oral Reporta 
Confarences 


Pers^iali^ 


Behavioral Obs^vation 
Clinical Interviow 
Clwmte Inventory 


Facilitating Awareness 
ClasBrrom Qivircnmrnt 
ftrofessional Developtimt 


OtslI Reports 
Confarsnces 


Group Proems 


Participant Obserration 
Structure Obsarvation 
Self^report Rat^^s 


Direct Training 
F^d Bade to ^oi:p 
Helping Administrators 


Htitten Reports 
teal Reports 
Conferences 


toganizational 
Structure 


Leadership Styles 
PM^icipatfit Observation 
Ccmrunication Pa±tams 


SchOTl Priorities 
Stoff Devel^rent 
Lijtoges 

F^d took Existing Info. 


Wtitten Reports 
Oral Reports 
Conferences 


Research 


Siaithesi.Eing available filings i identiJ^ing rale^^t prdDlCTi; 
fortitulating an hypothesis; selecting/devisuig msasiffOTiant teclmique; 
dbtainijig data; Kmlyaing data; dramng oonclusions; ccnrunicating 
fiMings. 


Roles 


Itoitifying rele^CTit roles; 


working effectively; locating reso^ces. 
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T^ble 3 

Hulcidlsciplinary Training Team 
Sylvan Park School 

AcCivitles Related to Compatency Acquisition 



AREA 



Human Learning 



L^er tonal i ty 



Group Process 



Organ Iza clonal 
S cructure 



Ht;search 



Roles 



COMPETENCY 



Assasstnant 



Classroom obsarvacion 
Psychological testing 
Educat ional tBti t ing 
Individual and group 

conf erencas 
School ra CO rein 

Clai^room observation 
Psychological testing 
InciiviUual and group 

intarviews 
5a If -awareness 

Classroom obsGrvaCions 
Participant obsarvation 
Intetaccfoi a^^ialy^is 

procedurQS 
Group prohlani identifi- 
cation 

School climate 

aaaasBment 
Identification of needs 
Participant observation 
Community assessment 
Resource Identification 



Intervention 



Individual and group 
perceptual and cog- 
nlcive instruction 



Coisnunlcat ion 



Classroom meetings 
Individual counseling 
Family intervention 
Multidisclplinary 

g roup in t e r ven t ion 
Transactional approach 

Classroom meetings 
Family intervention 
Small group (task and 

process) 
Group problem solving 

Negotiation regarding 

policy and procedures 
In-service training 
S choo 1 -Conmiun i t y 

linkage 
Program implementation 
MobillEation of resources 
Establishing sanction 
Becoming part of school 
staff 



Written reports 
Conferences with 

teachers, parents, 

childran 

Team mectli^i^s 



Conferences with ehii- 

dren, teachers, 

parents, admini .Htr^f or 
Written summari^^s 
Team meet iny^% 

Conferences with 
children, teacharr^, 
parent and admini^- 
trators 

Written reportM 

Team meeting.^ 

Conferencas with ahil» 

dren J teachers, 

parents J and a-lnilnis- 

trators 
Written reports 
Team meetings 



Identify resaarehable problems (involving parents, teachers, children, 
administrators, etc) ^ exploration of appropriate mathodology* goal and 
objective definition; written and oral reporting. 



Identification of, and understanding of, relevant roles (children, parent.^, 
teachers, oLher professionals, etc.); collaborative endeavors; undi'r- 
standing of various role articulation. 
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Table 4 

1 





Actlvitias Which Have 


Occurred in the 






Interuniverslty Psychological 


and Counseling Center 






Georga Peabody Colleg 


e for Teachers 




AREA 


COl^ETENCY 




Assessment 


Intervention 


Communication 


Human Learning 


Behavioral Observation 
Aptitude Tests 
Achievement Tests 


Professional Development 
Suggesting environment 
changes to facilitate 
learning 


Written reports 


Parsoaallty 


Behavioral Observation 
Clinical Interview 
Projective instr»iments 


Facilitating Awareness 
Profess lonal Development 


Oral Reports 
Written reports 


Group Process 


Participant Observation 
Structured Observation 
Self-report Ratings 
Measures of Communlaation 
Patterns 


Direct Training 
Peed back to Group 


Written Reports 
Oral Reports 


Organisational 
Structure 
(For outreach 
programs) 


Leadership Styles 
Participant Observation 
Communication Patterns 


Staff Development 
Linkages between 0*0. 
staff and Administration 
Feedback Existing Info, 


Written Reports 
Oral Reports 
Conferences with 
deans &, admlnls. 


Researoh 


Synthesizing available findings; Identifying relevant problems; 
formulating an hypothesis | selecting/devising measurement techniques • 
obtaining data; analysing data; drewing conclusions; coiranunlcating 
findings. 


Roles 


Identifying relevant roles; working effectively; locating 


resources * 
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Table 5 

ACTIVITIES - PEABODY DEMONSTRATION SCHOOL 

Competencies 



Area 



Research 



Roles 



Competency 





Aasessmant 


Intervention 


COTDiunica t ion 


liuman Learning 


School observations 
Standardized testing . 
Interviews (students j 
teacherSj parents) . 


Modification of classroOT/ 
home environment * 
Supplemental learning 
help , 

Investigation of the 
person's and signifi- 
cant others' expecta- 
tiona for his learning. 


Oral & writton reports. 
Conferences . 
Consultation* 
In-servtce training* 


Personality 


School observations* 
Interviews (students , 
teachers , parents) . 
Observations in de- 
rived structured 
situations . 


Modification of classroom/ 
home enviroraaent* 
Investigation of 
person's and signifi- 
cant others' percep- 
tions of h:^* 
Va 1 ue c la r t f Ic a t ion . 


Oral 6i written reports. 
Conferences . 
Consultat ion. 
In-service training . 


Group 

'^n^nf^ ^ 0 c 

£^ L \J%^^ S S ^ O 
* 


Participant observa- 
t ion . 

School observations , 
Interviews (students , 
teachersj adminis- 
trators) * 


Involvement with school 

policy makers * 

Work with individuals 

and groups in eKamining 

and designing their 

social interaction 

patterns. 

Help groups make 

decisions affecting 

them. 


Feed back to indi= 
viduals and groups. 
Oral reports. 
Consultation. 
Classroom meetings, 


urgsn c 1.UIIQ ii 
structure 


participant observa= 
tton. 

Interviews (teach-^ 
era j administrators) , 


Serve on administrative 
committees . 
Work with adminis- 
tratori , 

Investigate con- 
gruence between goals 
and structure with 
teachers and adminis- 
trators . 


Conferences , 
Consultation. 
In-service training . 



Clarify and examine, with teachers, the effectiveness of everyday edu- 
cational and social processes in the classroom. Introduce new elements 
and/or philosophies into the educationai situation and observe the 
resulting effects. 

Develop and implement intesventtons in the school-home system, develop 
hypotheses about their effects, observe actual effects^ collect data, 
report findings to students, teachers, parents, and administrators, 
cocEmunicate findings to fellow professionals. 



Identifying relevant roles; working effectively; locating reiources, 



EKLC 
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COURSES APPROPRME FOR COMPETENCY EXPERIENCES 



Tibli S 



Anas 



Liirning 



22. 

ERIC 



Theory and Research 



fsych, 230 Psycholo|y of 

Learnini , . 
Psych, 330 Psychologicfll 

Foundations of Education 
Psych. 331 Psycholoiy of 

Classrooi Learning 
Psych, 350 Experlfflental 

Faychoiogy I 
Psych, 351 Experiniental 

Psychology II 
Psych, 339 Advanced Seniinar 

Advanced Topics in Learn- 
ing and Mifflory 
Psych, 360 DtVilopmental anc 

Differintial Psycholo|y 
Psych, 369 Advancid Seninar 

Coinitive Divelopfflent 
Psych, 368 Developental 

Retardation: Childhood 

to Senescence 
Bp, Ed, 300 Education and 

Psychology of Exceptional 

Children 
Sp. Ed. 230 Mental Retarda. 

tion 

Ed, 311 Foundations of 
Early Childhood Education 



Assessnients 



Psych, 220 Introduction to 

Psyehological Testing 
Psych. 221 Individual In- 

telligence Testing 
Psych. 380-i Psychoio|icai 

Appraisal I h U 
Pgych, 382 Fractlcm in 
Psycholoiy, School , 
Clinical^ Counsellni 
Sp. Id. 305 Psycho- 
educationai Appraisal of 
the Handicapped 
Sp, Id. 3?8 Clinical Edu- 
cational Dlagnogii 



Intervention 



Psych. 383 Basic Isiues and a 
Transictional Approach in 
Psychologicil Intervention 
Psych, 384 Individual Focus In 

Psychological Intervention 
Psych, 386 Saall Group Focus in 

Psychological Intervention 
Psych. 387 Systin Focus in 

Psychological Intervention 
Psych, 382 PraeticiDii in Psy- 
choloiy; School, Counseling, 
Clinical ^ 



Conunlcitlon > ' 



Sp. Id, 205 Educitional Pro 
cedures for Cbildren with 
Saviri Intellectual Perceptual 
Problems 
Sp. Ed, 206 Educational Pro- 
cedures for Children ^ith 
Severe Motional Probleie 
Sp. Ed, 2311 Educational Pro 
cedures for Educable 
Mintaily Ritardid Children 
(Ad. levehSp. Ed, 331) 
Sp. Ed. 231T Educational Pro 
cedures for Trainable Men- 
tally Retarded Children 
(Ad. livel^Sp, Ed, 01) 
Sp, Ed. 241 Educationai Pro- 
cedurei for Children with 
Behavior Disorderi 
(Ad. live^Sp, Ed, 341) 
Sp. Ed, 281M Educitional Pro^ 
cedures for Children «ith 
Learning Disabilities 
Sp, Ed. 342 Renedial Reading 
Sp. Ed, 342 Reiedial Reading 

Practicim 
Ed, 310 Secondary EngUsh 

Curriculim 
Ed, 345 Sicondary School 
CurriculuB 

Ed, 384 Seminar 1 Gurricului 
Diciiion Haking 
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COURSES APPROPRIATE FDR COMPITENCY EXPERIENCES 



II ■ 

Areas ' iheory and Ressirch 



Assesscient 



Psych, 240 Fundaientals of Psyeh, 350.1 Psycholo|lcal 
I Ceunsaling Appriisal 1 ^ Ji 

I Psych. 349 Advanced Bininar Psych, 383 Fraeticui in 



in Counsiling 
Psych, 360 Divelopnintal 
and Differential Psychol'' 

Qgy ■ 

Piych, 370 Fiychology of 
Personality 

Psych, 3?1 Ad. PersonaliEy 
Theory 

Psych, 372 Psychopithology 
Fsych, 379 Ad Seninar in 

Personality and Social 

Piycholoiy 
Sp, Ed, Behavior Disordiri 

in Children 



Psyeholaiyi School, 
Counsel ifli, Clinical 

Sp, Id, 30S Psycho^ 
educational Appraisal of 
the Handicappid 



Froceis 



Table 6 (eont.) 
I 



Intirvintion 



Comunication 



Psych. 383 Basic Issues and a , 
Transactionil Approach in 
Psychological Jntirvention 

'Psych, 384, Individual Focus 

' in P8ycholo|lcil Intervention 

: Psych, 385 SmU Group focus, in 
Piychologicil Intervintion 

' Psych, 387 Systen Focus in 
Psychological Intervention 

' Psych, 382 Practicui in 
Psychology! School, Couniel- 

. ing, Clinical - . . 

i Sp. id, 20$ Educitional Pro- 

; ceduns for Children with 

I Severe Intellictual/ 

, EDiotionil ProbliiDS 



Psych. 270 Introduction to Psych, 382 Fracticuffl in 

Social Psychology \ Psychology! School, 

Psych. 276 ^ Group Dynaiicfa Counseling, Clinical 
for Teaching psych. 336 Small Group 

Psych, 375 Social Psychology Focus in Psyeholo|ieil 

Psych. 376 W Group Dynamics InEervantlon - = 

Sp. Ed. 299 W Training in Psych. 382 Jystlni Focus In ' 
Teacher Effectiveness Psychological Incemntlon 



Psych, 382 Practicuni in 
Psychology: School, 
Counseling, Clinical 



OrganiziEional 

Structure 
.30d Process 
I'jnt, p. 3) 



ERIC 



Psych. 374 Comaunity 

Psychology 
Psyeh, 378 Social 

Psychology Seninaf 
Psych. 332 Practicum in 

Psychology; School 

Counsiling, Clinical 
Psych, 385 Professional 

Issues Seniinar 
Ed, 240 Foundationi of 

Curriculuffl DevelopnienE 
Ed, 315 Elementary School 

CurriculuDi 



Psych, 382 Practlcuo in 

■ Psychology: School, 

■ Counseling, Clinical^ 
Psych, 387 Systeni Focus in 

Psycholoiy Intervention 



Psych, 379 Ad, Seminar in 
Personality and Social 
Psycholoiy; Insirvice train- 

^ ing and Profiisional 

DevelopDint 4^ 

Psych, 382 practieun in 
Psycholoiy; School, eounseU 
ing. Clinical 

Psych, 317 System Focus in 
Piychology Intervention 
Ed, 383 Seroinar in Higher 
Education! Planned Chan|e 
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ktm 



mm APPROPRIATE 
theory and Risearch ' AssessminE 



Ed. 316 Adulniscratlon of 
Eleaintary Education 

Ed, 320 Ovirvlsw of 
Educational AdDlnigtra- 
Clon 

0>§anizitional Ed, 321 Supan/islon of 

Ins trust ion 
Structuri Id. 325 Orpnlaacion and 

Control of public Educa» 
riad Prociss clon 

Ed. 32) Adninistration of 

School Perionnel 
Ed. 329 Adnlnistritivi 

Theory in Education 
Ed. 336 Probleii in 

Adiinlgtratlon & Supir- 

vision 

Ed. 340 The School and 

Its Initruetion Progriffi 
Ed, 345 Sieondary School 

Curriculim 
id, 3SS Supervision of 

Student Tiashing 
Ed, 384 Seminar in 

Curriculiai Developraent 



lisearch 
and 

Evaluation 

(cont, p, 4) 



26. 

FRir 



Psych. 210 a and b 
Statistical Analysis 

Piych, 305 Methods of 
Psychologleil Reiiareh 

Psych. 310 Statistical 
Infirinei 

Psych. 311 Espiriaental 
Design 

Psych, 312 Advanced corra- 
lationil Technlquis 
Psych. 313 Factor Analysis 
Psych. 319 Advanced Ssminar 
in Statistics 



FOR COIETENCY EKPERIEHCES 
InCan/ention 



Psych, 382 Pricticum in 
Psychelogy! School^ 
Counseling, Clinical 



Tibli 6 (cont,) 
Oocmnication 



Psych. 382 Prietieui 
in Piyeholsgy; 
Schoolj Counseling, 
Cllnicil 

Psych, 395 Thisls 
Writing (M,A.) 

Psych, 398 Riidlngi 
and Research 
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COURSES AfPROPRMTE FOR CQ^ETENCY EKPERIEHCiS 



Areas 



theory and Research 



Assessraent 



Intefvention 



Comunication 



Psych. 320 Heasurinint 
md Correlation 



Research Psyeh. 321 Test and Scile 
Gonitruction 



In Measursnenc 
Evaluation Piych. 3?? Rissarch Methods 



in Social Psychology 
Psych. 395 Thesis Writing 
(M.A,) 

Piych. 398 Readings and 
Research 



lad 



Psych, 329 Advanced Sinlnar 




m 



tin 29 
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Figure 1 
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Table y 
Cofflptteney Simary Sheet 

Hiie 



Co^pateney 


Thiory and 
Reieirch 


Aisessnignt 


intirvention 


CMnlcation 


Liarnlng 














.. - 




^ 


Process 






— . - - - -- 




Organiutlonal 
Structutg and 
Irociss 






--- --^-^ — -^^-^^ 




Riiearch and 
EvalmtloB 






■ 





Roles and Structure 
of School Systins 


i ' " 
* ■ 




Internship 


Coiplited Date 

pl^^g Supirvisof . ^ 

" - - — - - j 



^ u 



Name 



Dete 



CompeCeney . 
1 . Hicafln Learning 

a. Theory and Rasaareh^ Desonatrates knowi^die of theory and research in 
human learning within at least one theoretical framework by Identifying 
the aoncepta which prwide an understanding of the factors facllltatirs 
learning within the school ietcing, of theoretical framewbrks 

we conaider usafyl to the school psychologlat are: 

1) Relnforceaent Theory 

2) Social Learning Theory 

3) Field Bieory 

1* Planned experiences (tentative; changes may occur by mutual agreraent ) 



2. Deserlptlon and evaluatlm of ^Mperlensas dradnstratlng eempeCaiieles 



3. Certification of aomp^ttncy: 



